Year 4 Writing KPIs
	Dimension

Sub Dimension
	Progression statement
	Working towards expectations
	Meeting expectations
	Exceeding expectations

	1) Writing –
Transcription

c)
Transcription
	4.1.c.1 Write from memory simple sentences, dictated by the teacher, that include words and punctuation taught so far
	With support, pupil can
remember and write a dictated sentence applying age-expected newly taught spelling patterns and punctuation with some accuracy.
	Pupil can usually remember and
write a dictated sentence accurately applying newly taught spelling patterns and punctuation accuracy: e.g. It was hard to accept that the magician, who had been struck down by a mysterious illness, was going to disappoint the children's party.
	Pupil can consistently and confidently
remember and write a dictated sentence applying newly taught spelling and punctuation accurately.

	2) Writing –
Composition

b) Planning
and Drafting
 Writing
	4.2.b.3 Draft and write
by: organising paragraphs around a theme
	Pupil can, with support, plan
narrative and non-fiction texts into paragraphs before they begin writing. Pupil knows how to demarcate paragraphs on the page and is beginning to remember to do this as they write.
	Pupil can, independently, plan
narrative and non-fiction texts into paragraphs before they begin to write: e.g. by using a 'boxing up' frame, five-part story mountain, story map or other planning tool to help 'chunk' their writing into paragraphs. Pupil knows how to demarcate paragraphs on the page and usually remembers to do this as they write.
	Pupil can, independently, plan
narrative and non-fiction texts into paragraphs before they begin to write. Some evidence of ideas being developed within and between paragraphs. Pupil knows how to demarcate paragraphs on the page and almost always remembers to do this as they write.

	
	4.2.b.4 Draft and write
by: in narratives, creating settings, characters and plot
	Pupil can, with support, create a
convincing setting, characters and a simple plot but descriptions lack detail and plot tends to be over-reliant on action or on the modelled story.
	Pupil can usually create an
appropriate setting, two or three distinguishable characters and a coherent plot. Descriptions contain some detail: e.g. Kim huddled deeper into the hairy wool jumper gran had knitted. 'It's too cold out here, I want go back home.' 'Don't be such a baby!' snapped Tyler, bossily, 'Look, the car's coming!'
	Pupil can consistently and confidently
create an appropriate setting, two or three clearly distinguishable characters and a coherent and convincing plot. Descriptions contain relevant detail and some meaningful interaction between characters.

	2) Writing –
Composition

c) Editing
Writing
	4.2.c.3 Proof-read for spelling and punctuation errors
	With support, pupil can spot
some of their own and others’ spelling and punctuation errors but does not always notice errors in the most recently taught spelling patterns and punctuation items.
	Pupil can usually spot most of their
own and others’ spelling and punctuation errors quickly and knows how to correct them, including errors in the most recently taught spelling patterns and punctuation items: e.g. I started that sentence with a fronted adverbial but I forgot to put the comma in, so I'll fix that now; You have written 'proberbly' because that's how lots of people say it, but think about close family words like probable and probability and that will tell you it has to be spelled 'probably'.
	Pupil can consistently and confidently
spot almost all of their own and others’ spelling and punctuation errors quickly and knows how to correct them, including errors in the most recently taught spelling patterns and punctuation items. Pupil draws on own further knowledge from personal reading to spot and correct errors in some spelling patterns and punctuation items not yet taught.

	3) Writing –
vocabulary, grammar and punctuation

b) Grammar
	4.3.b.1 Develop their
understanding of the concepts set out in English Appendix 2 by: choosing nouns or pronouns appropriately for clarity and cohesion and to avoid repetition
	Pupil can, when prompted,
choose and correctly use nouns or pronouns to create cohesion, avoid repetition and achieve clarity. There may be some tail off in the application through a piece of writing.
	Pupil can usually choose and
correctly use nouns or pronouns to create cohesion, avoid repetition and achieve clarity, applying the learning across a wide range of independent writing: e.g. When I was writing about bees, the hive and the queen, I remembered to write 'they', 'it' and 'she' every other time so my writing was less repetitive but still clear.
	Pupil can consistently and confidently
choose and correctly use appropriate nouns or pronouns to create cohesion, avoid repetition and achieve clarity throughout a piece of writing.

	
	4.3.b.3 Develop their
understanding of the concepts set out in English Appendix 2 by: using conjunctions, adverbs and prepositions to express time and cause

	Pupil can, when prompted, use
some appropriate conjunctions, adverbs and prepositions to express time and cause (and place).
	Pupil can usually use a wider
range of appropriate conjunctions, adverbs and prepositions to express time and cause (and place) applying the new learning across a range of independent writing, e.g. first, then, after, meanwhile, from, where. Despite the dark clouds, pupils were scurrying between the classroom and the field, hoping to finish their insect survey before the storm.
	Pupil can consistently and confidently
use a wider range of appropriate conjunctions, adverbs and prepositions to express time and cause (and place) spontaneously applying the new learning across a range of independent writing.

	
	4.3.b.4 Develop their
understanding of the concepts set out in English Appendix 2 by: using the present perfect form of verbs in contrast to the past tense

	Pupil can, with support, explain
the concept of verb tense (i.e. that it tells the reader whether events are in past, present or future). Pupil's writing shows some awareness of how commonly used verbs are inflected in different tenses. There is some consistency in use of tenses within writing, perhaps with occasional lapses.
	Pupil can explain the concept of
verb tense. Pupil's writing shows growing awareness of how commonly used verbs are inflected in different tenses. Use of tense in writing is usually consistent with few lapses. Pupil is beginning to use the present perfect form in contrast to the past tense: e.g. I have read three books by that author; the librarian has told me the new title will be in shortly.
	Pupil can consistently and confidently
write using the appropriate tense for the task, with virtually no lapses, including choosing to use the present perfect tense where appropriate in contrast to the past tense.

	c)
Punctuation
	4.3.c.1 Use of inverted commas and other punctuation to indicate direct speech;  apostrophes to mark plural possession; use of commas after fronted adverbials
	With support, pupil can use
inverted commas and other punctuation to indicate direct speech but is not yet consistent or reliable. Pupil is beginning to use apostrophes for plural possession and is aware of the need for commas after fronted adverbials.
	Pupil can use inverted commas
and other punctuation to indicate direct speech consistently and reliably. Pupil can use apostrophes for plural possession commas after fronted adverbials accurately and consistently across a range of independent writing.
	Pupil can use inverted commas and
other punctuation to indicate direct speech consistently and reliably. Pupil can use apostrophes for plural possession, commas after fronted adverbials accurately and consistently across a range of independent writing. Pupil is beginning to explore the use of commas to clarify meaning or avoid ambiguity: e.g. Let's eat, Joe! NOT Let's eat Joe!


