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Introduction to our P i Pri

Ak R,oing,ord CE Prim,an& School, we ensure that .all Pupxbs are able to “know more .and bhe able to do
more’ (Olsted, A019), so that they all Jlourish throughout their time here, reaching their Jull
potential and leave us fully prepared Jor their next stage of education. This policy, in conjunction
with the LDST Teaching and Learning toolkit, ensures that high-.quality teaching and learning
ab«va,y/s takes Plau; in all classrooms, and is rooted. in envidence- Ju'ig,orm,@d stroftegies. U/sirug this
evidence )Lng,ormzd approad’x, we are able to ensuwre that owr pre- determined Jm,owlzdg,e is retained
oner time Jor oll learners.

Before effective feaching and learning can taken place, it was essential Jor us to design a coherent,
Wwﬂuﬂum, wmwwmmmmwwmmwwzwmmwm
to gain. T}wzg,orz, wzmu&tmwzﬂmiowteadﬂngundlmnﬂngn&zb&ow wider curricuum
aims. Owr curriculum aims to:

G: DzMzLop our children's @pg‘ﬂ'iual and moral dzmzbopmggt

To Joster our children’s spiritual and moral development so that they can understand the meaning and
significance of Jaith, experience God's Love and develop the spirituality to enable them to Live out our
Christian wvalues of Lowve, joy. peace, friendship, Jorgiveness, perseverance and justice and learn to
respect and care for Gods creation.

R: szm?l,og our children's learni ng behaviours

To equip our children with the learning hehawmiours that will enable them fo become independent .and
resilient learners who howe the confidence to embrace new challenges and overcome them.

O: Dewelop our children’s learning

To dewelop the appropricte subject speciic knowledge. skills and understanding as set out in the National
Curricuum and. beyond. so that children con Jlourish, reach ond exceed their pofential academically.
physically and artistically through outstanding teaching and learning.

W: Dewvelop our children into positive and healthy morld citizens

To MMPDWMMﬁM@MNMMMMMQWWMw%wMMM
strengths  dewveloping self-discipline .and honesty; taking responsibility for their own acions and
appreciating theur ability to maoke a positive difference in the morld: to demelop owr childrens ability to
oppreciate. respect and work cooperclively with others, recognising similarities and  celebrating
Adifferences.

In order to deliver owr curricuum aims .and ensuwre children
achiene owr pre-determined end points, all staff hove a solid
understanding of cognitive science around working menmory ENVIRONMENT y
(Caigoli. 2020). Staff understand the importance of secure Moz 727§
altention mithin o Jocused learning erwironment (see our ’ ' 30! . r & ATION
Behaniour Policy for Jurther details on how this has e ‘.'::.'.'
influenced owr hehamiowr routines, particularly our Relentless L _l
Routines). With attention secure, staff can then ensure thak .
feaching strategies are carefully chosen to make sure that (Carigoli. 2020)
knowledge is rehearsed, regularly retrieved and linked to prior
lmnun,g,tomwzﬂwidul,drmbuili/sd\mwm Pupxlﬁhﬂrnm;dmb%lmhngihomxdm&to
wxisting knowledge, organising this knowledge into increasingly complex mental models (or
“schemata’); carefully sequencing teaching to acilitate this process is important. Owr teaching and
learning policy, therelore, reflects the need to ensure thak knowledge is embedded in the long-term
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_At the heart of owr Rainford.
CE pedagogy are Rosenshines
Principles of Lnstruction
(2010) which link cognitive
science with real-Life
classroom practice. His ten key
principles offer a systematic
approach to learning through
optimising effective instruction
de. purposefully directing the
learning process. As a school,

these principles underpin all of
our chosen pedagogical
proctices.
(Rowzsh’mz, 9\O|Oi
The case for orac
y - - - D Anrother of our J%y,
g P EQUITY i o .
T 4 pedagogical principles is
L TRANSTONS  TOTHRVEN the powver of Oracy.
i - Recognising our Local
/ \ ,' contert and the
_ - IMPROVES FOSTERS . .
T S disocaniaged gap in
J/ wocabulary, we recognise
ENL’;‘;‘SEEN{}EE? N the empowerment and
. effectinve speaking and.




Coombining the bwo evidence- hased theories of Rosenshine and Oracy, me have chosen to adopt the
Lollomwing core Pedogogical Principles at Rainford CE. These make up some of the chapters mithin
Sh@rringion and CaNi,gliolL'/s Tm,dung, W.alkThrus book (Q\O&O) which Abszlz]l is based on
Rosenshine’s Principles. The Links to Rosenshine are outlined helow.

Rainford CE P ical Pri
|, Explaining and Modelling
New Material in Small Steps’ |
PEOA/l,d@ M,O d,ebs } Rosenshines Prinx:iplws
Scaffolds Jor Difficult Tasks'

. Qumsh‘x)nin,g and. Feedback
‘Ask Questions’ Rosenshine s Principlm
Check Pupils” Understanding’

3. Practice and Retrieval
Daily Review’
Weekly and Monthly Review’
Guide Student Practise’ Rosenshines Prinx:iplws
Indapandznt Practise’
Obtain High Success Rate’

L. ModeB deung
*Dioes not directly link to a Rosenshine Principle. hut incorporates the

broad collection 0% activities where students .are glren choices, engage
in .a .more extended oral contribution and work mﬂaborab)vdg.




Delivering our P i Pri

To deliver owr pz,d,ag,og,u:;al ,prmaplm we hawve 5 JWJEJ, /stratog,ws which are rLg,ulo.rbaL reviewed to
reflect the needs of our school communities and wider updates to research.

Strategy |: Teaching WalkT h 5
us | %\ WALKTHRUS

The core resource Jor owr teaching staff is Teaching W.alklhrus (Sherrington and Caviglioli,
A020). This hook ,oon\pdm clear Live- steps g,uxdzzs to indinvidiwal W.alkT hru tactics, which are
eviderce- based and clearly explained as a mviswal model with unambiguous text descriptions and
Line drawings. Exery member of stafl has a copy of the W.alkT hru book .as mell as access to our
interactive LDST t@a,d'ung and. ,Le,armn,g toolkit with videos of the strofegies }w,ppfaung i real
classroom scenarios mwithin owr acadermuy trust.

W.alkThrus, therelore, provide the core strategies Jor all classroom pracitioners. Each W.alkT hru
is not seen as a rigid, generic checklist, but instead we collaboratively explore key strategies
woﬁxs,sahoolw}u,chwzmnﬂﬁmaiiunpi, d,@vdop, adap.t pra,da/sz,andt@st/s,o ﬂf\,oii'h@&arz
successfully utilised within owr classroom settings.

Below are some of the W.alkT hru strategies that drive the teaching and learning around our four
core Pedagogical Principles. (Click on the subheading for a Link to explanatory videos). During our
W.alkT hrus journey, we ore merZulhaL planm.ng CPD 1o ensure that we are workimg ﬂ"tr,owgh
strategies strategically. The aim is that, onver time, staff will become confident in using all

| Explaining and Modelling
‘A centrol Jeature of effective teaching is the process of enabling students to denvelop their
knowledge and understanding of concepts and processes and the ability to apply their
learning to a range of situations. Explaining and modelling are vital elements of any
feacher's repertoire of technique.”

E&M |68

E&M | 70

WORKED EXAMPLE
& BACKWARD FADING

DUAL CODING

DELIBERATE VOCAB

BIG PICTURE,
SMALL PICTURE

WALKTHRUS

Stepped modelling and practice with

Using images to support conceptual Routines for securing fluency and Relating detailed knowledge to 2 wider
worked examples

understanding confidence with words framework

E&M | 82

ABSTRACT MODELS
WITH CONCRETE EXs

METACOGNITIVE

TALK
— ©

WALKTHRUS

L. —
WALKTHRUS WALKTHRUS WALKTHRUS

Making the concrete-abstract Showing how to complete tasks and Providing temporary supports for Making thought processes explicit
connection explicit solve problems learning



https://youtu.be/y0ivC_3xogs

. Questioning and Feedback
‘AUl teachers ask questions and give feedback. Howener, there can be a significant range in the

axtent to mhich these practices have an impact on securing deeper Learning mwith all students in
a class. Itiﬁimporton.tgorte,adw/sto dm;zlopﬂw.mpaat%to b.arzzspon/siw_,u.dﬂ,ushng,ﬂm
xplanatory inputs and tasks according to how mwell students are doing in making sense of the

CHECK FOR

THINK, PAIR
' UNDERSTANDING

SHARE

\

An =ffective al-student resporss A ke question: What haveyou

Selecting shudarids to ansvesr; imchving A roudine for struchored disosssion
techrius urderstoad?

everyane inthinking

FEEDBACK THAT

Elamants of effactive farmative
fuadback

Tuesticning a5z setaf probing Hicear dhovwes kenow what we know?

Generzting improved verbsl rasoonses

SICFEnEES

WHOLE-CLASS

Fiee ways o make feadback preductive Giving feedback to s wheole dassat
ance



https://www.youtube.com/watch?v=NekG5PRLtBs

3. Practice and Retrienval

“Students can improsve their confidence and fluency with o wide rtange of knowledge and
p}wmlﬁhﬂﬁﬂvo@mmgﬂmmprm stsrting wxﬂxd,o,szl%zsu,p,@rm/szdguxdzd,prﬂ,chm
hefore mowning on to practise more independently. An aspect of this is the role retrieval
practice plays in securing students” Jluency in storing and retrieving information Lrom their
Long-term memory, tackling the ever- present prolem that Jorgetting is all too easy.”

P&R | 114

P&R | 116

USING A
KNOWLEDGE

ELABORATIVE

REHEARSAL &
INTERROGATION

PERFORMANCE

Sdeps for running effectie quizzing Exploring schema with Wy and How Resources to support sbhedents The povwer of rehearsal in practising for

routines qusstions knowlaces chacking performance

WEEKLY &
MONTHLY REVIEW

CONCRETE
EXAMPLES

."-'_‘ h

G

Using students a5 resources for =ach Routime knowledge chacking to reduce Lirking concrets sxamples ioabstract

Securing earhy success with supsrised
ot fargaiting idmas praciice

P&R | 130

INDEFENDENT BUILDING

PRACTICE F!.I.IEHL'\"
RYAN -

NALE THIRA

Letting students zoto practise on their Building from drills inta meore complex

T REEE



https://www.youtube.com/watch?v=ou-k_6PcFLk

k. Mode B Teaching
‘Mode A .and Mode B Mrzﬂzﬁ&ﬂwr@%ﬂw&iw@dw&%mﬂ;&m
different modes o] feaching of time to add depth and mvariety of practice opportunities. ..
Mode B teaching is a broad collection of activities where, typically, students are given
choices, engage in a more extended. oral contributions and work collaboratively. This is
wery Jar from being an exhaustive set of ideas: ik ackually is just a very small sample of

HOMEWORK AS
GUIDED STUDY

COLLABORATIVE
LEARNING

MBLE THELS MRLS T4

MBLE THELS MARLS T4

The ey alemanis in designing afFfactiva Structurssd tasks for independent home Dlesizrimg affactive projecis with Showcasne brorwledes in any Formiad
Eroupwork BTN Enquiry questians

ORACY: INDEPENDENT

ORACY: TALK FOR INSTRUCTIONAL LEARNING:
Wllglilﬁ INPUTS PRE-READING

TELL
G

b &

& S

g o ’Eﬁ o

ABLS T,

Shaps to sebtimzun in-class cabstss Oiral refegrsal 35 precursor for rrchving students in beadhire parts of Flipoinz l=arning by reading in advance

writing T

Strategy & : Oracy

Below .are some of the Or,q,ud, strategies that drive the izad’un,g and. lmrnm,g, around. owr Lour core
Pedagogical Principles, particularly Mode B Teaching.

Oracy Framework

The Oracy

Framework it

Thﬁ OTO C Ffﬂmﬁ)\Nka . Buwldmr:;g:v‘\ t’:e v‘iews of others
. + Guiding or managing

Tﬂfgﬁi-ﬁ are /SZt AN ZDJC}\. O - Seeking information & . ?:f;al:t?::

= Structure & organisation of talk

clarification through

class to ensure that all  Appropsiete vocabdery questions

choice 2 RIS
. . P + Fluency & pace of Listening actively &
bO.UQ A5 dZJ.LbZI ﬂt@, ZD(M aroet] Language responding appropriately

. + Tonal variation + Maintaining focus on task
OILCL . + Clarity of pronunciation : geglsler « Time management
* Voice projection LAt

+ Self-assurance

Rhetorical techniques * Liveliness & flair

+ Giving reasons to support

» Gesture & posture « Rhetorical techniques views
+ Facial expression & eye such as metaphor, « Critically examining ideas « Taking account of level of
contact humour, ireny & mimicry & views expressed understanding of the audience



https://www.youtube.com/watch?v=31V2X4uCJEA

Discussion Guidelines and Listening
Ladder e DISCUSSION
| he discussion guice) g i GUIDELINES
Ladder provide a set o] guidance to ensure i
effective erwironment for talk. Vs inivanin i
WE GIVE PROOF OF LISTENING ;
Reacting and
refocusing h
WE RESPECT OTHERS' IDEAS
Offering nods or
short words of
encouragement WE BUILD, CHALLENGE, SUMMARISE, ‘
CLARIFY, AND PROBE EACH OTHER'S IDEAS °
Giving eye
contact to the r)
speaker WE ARE PREPARED TO CHANGE OUR MIND
‘| <
Being caim and stil
WE INVITE OTHERS INTO DUR []|S[;USS|0!_J
Giving 100% of b
their focus to the é WE TRY TO REACH A SHARED AGREEMENT
persca speaking 4 =
Talk Tactics

. Tk Taatins S8 2o oo e wonicmecer T To harness high quolity talk across school. talk
- - — : — “ tactica provide key sentence stems. These support
- 0 ) O:L:_: | pupils of all ages and abilities to access

. \ discussions. These also provide different roles
which can be assigned to progressively develop

« Btart by nawing

Ot . 7

- I

GI‘JO Groupings

As well as taking on different roles mithin Trios Pair Nest
discussions, another tactic for developing o » @ @
talk is through children accessing talk in sallpe

different groupings. Different groupings
support talk for different purposes o that
our deliberate changing of groupings
means that children learn to carefully
nowvigate the expectations of talk in simple

10




Str. 3: Quuality First T ing T.oolkit

To Promotahghquolitg,imdﬂngstrafegim#oraﬂpmpﬂ&mwzum SEND pupil&wiﬂmmorz
specific areas of need, the LDST QFT Toolkit is used by teachers. The strategies outlined here
ensure that barriers to learning are overcome Jor all learners.

(opst

Livenpool Diocesan Schools Trust

Quality First Teaching Toolkit

It is intendad that this toolkit be distributed to all class teachers. [t shoukd be utilised to promote high quality teaching strategiss to
suppart pupils. If this guide is used to support an individual pupil it s iImportank that the Strategies for All Leamners section is wsed either
in isolation or alongside the strategies for other areas of need. The areas of need pages should not be used in isolation as any strategies
dupleated serass areas of nead have been remaved and placed within the Siratages far All Learness, It is nat anticipated that this
docurment should be used as a whole, rather that professionals should select the most appropriate pages to support their teaching. This
should be a working docwment and idaally should be used electronically to allow notes 1o be made dearly.

User quidance
Traffic lights to demonstrate the impact of the strategy (those using efectronically may want to just highlight the
box to the appropriate colour)

L]

Page Borders

Strategies for All Learmers
Cognition and Learning {CL)
Communication and Interaction (CI)
Social, Emotional and Mental Health Difficulties [SEMH)
Sensary and/or Physical Neaeds {SPN)
+ Co-ordination
* Visual Difficulties
+_Hearing Difficulties
Maths

sl
+_Teaching and Delivery . sources” Adaptations

= Presentalional Foatures = Recording

Sir L - F ducation Endowment F.oundation- T ing and | earni Toolkit

The EEF s Tm,d"ung and Lmrnin.g, Toolkit is m,gul,arb& reviewed b% Senior Leaders and owr omn
toolkit is updated as and when appropriate. Given that the EEF's toolkit is based on Jirst-hand
experience, it Prom,d,@s evidence- ngonnzd decisions about what MO OF IMak ot he ,su,c,cz/s/sg)ul
szZ,orz we choose o u,d,opi a new skrotegy.

-/ Jeducationend.ow. wundation.orguuk/education- evidence/ ing- learning-toolkit

Strategy S: Standardised | esson F.ormat

Rainford CE | esson Form A bespoke standardised lesson Jormat Jor Rainford CE,
Rgirj.euz hrnkzdioGROeriwlu;mhmwaumi‘zdiohdpuﬂ
stap] consistently deliver owr core Pedagogical
Opiumusz wocabulary and knowledge | Principles. To help reduce cognitive load for pupils due

to consistency in Jormat, owr standardised lesson also
O pportunity to read aummm#tobitommm imise feaching
T ime to prachise and learning.

Stop and Check

11



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit

Rgin',euz

Pupils retrieve prior learning prom lask lesson, Last term and Last year. A mvariety of verbal, mritken,
independent and collaborative retrieval activities are used across a unik of work, taken Lrom our
retrieval toolkit.

O ptimise socabulary and knowledge

Children are introduced to new svocabulary Jor that lesson, with a Jocus on Tier & mocabulary
which can be @pplmd. across contesdts.

New learning is introduced in small steps, with feachers providing modelling and metacognitive
talk to make though processes explicit. Scaffolding is used as femporary supports Jor learning
where appropriate.

Opp,orbmib‘; to read

Children hawve access to hxgh-%ohhé Texts in envery lesson. These are Przdonurwi‘zl,g grom oM
Rainford CE Reading Spine.

me_ to practise

Teachers guide students initial practise making sure that pupils are building confidence .and nok
making Yoo mary errors- close AUPLINISLON and. higix-wlmg immediate gzz,db,a,ok are essential at
this stage. Once an optimum success rate of roughly 80% is achieved, independent monitored
Procice OLUUA. Extensive, /S)J..(;CQ/S/SM mdmp,@ndmi prochice is Necessoriy g,or skills and Jmo»vlzcbg,e to
bhecome automatic.

Siop, and Check

Teachers rz,g,ularl,g sk guestions to check Jlor student wxdzr/standuxg bhoth ﬂbroug}wui the lesson
and at the end of the lesson. Different types o questioning are essential 2.g. cold calling, show me
hoards, process guestion, probing guestions, soy-it again better guestions ete.

12




Glossary (Ewmidence- informed T ing & | earning Glossary, Kate J ones

Aﬁ,g,n,d\nomuxa Trstruction - AW\rommtzadung ,an,dLmrmn,g, rzﬂ?ﬂvs)to ,allsiudznbslmrnm,g,
but not at the same place or same time. For example class work set on the Google Classroom Jor
students to mmplztemdﬂwwdldomatdx#um&hnmmd#omd%nu&lomﬁom

Aui‘;onw,oaL - This is when we do /s,onwfdun,gm o#i:enﬂmotitbwmmmﬁomaﬁ&, also krnown as
lmﬁo-pilof. There are IMONY. SCeNAILOS, both inside and. outside o}l the classroom, where this can
happen and it will therelore reduce the cognitive Load on morking memory.

Blocking - This is mhen subject content or taught material is revised in specific blocks, one after
the other. The opposite of blocking is interleaving (see helow) and isnt as effective.

Brain dump - This is a Low effort, high impact teaching and learning strategy. Students simply
haowe to mirite down Lrom memory Nv}wiﬂmwémnrmoﬂ abouiaﬁpzufﬁxciopc/umimmﬁiru,dadb%
the teacher.

Blended learning - This also known as hybrid learning, which can contain elements of. Live
feaching from the classroom and online learning. In my current school all lessons are delivered in
WWWDDmW%mmMWWWAM@MAMWNmZoom

remotely.

C}umking - Gr,oupm,g inﬁorm,ah,on into more megm,blfz_ sections, categories or chunks to support
the limitations of morking memory.

Cognitive Biases - When people search or interpret research, evidence and/or information that
supports their pre-existing bfdugls

Cognitive Load. - 1] we present ouwr students with too much new information, all af once, this mill
lead to information onverload in Nv,orking IMeMOTyY. Itis important Jor teachers to he aware of this
Cog,nih')\/z Load T}won& - Pr,og,@sxs,or J.ohn Sweller has written thamswd% about Lo.g,mi'i/vz Load. .and

this refers to his work described by Dylan Wiliam (X017) .as ‘the single most important thing for
teachers to know'.

Cognitive Science - The scientific study of the human mind.

Cognitive Psychology - The study of specific mental processes such as attention, encoding.
Memoriy, ,pzrmpi'ion, ,pnoblﬂn /sobum,g and ﬂmnkuxg

Cowotema;mplm— Uﬁmgﬁpu}.}mm»plmib }\d,pwmdpfﬁtandabﬁiracim/sandmnﬁﬁpbs

Confirmation Bias - When people search Jor research, evidence and information to support their
own helie]s and ideas or interpret information to suit and makch their heliels.

13




Control group - When conducting research, some studies like to compare an intervention group

(where something has heen changed. or added) to a control group (where everything stoys the
samge). This allows us to compare the differences.

Cramming - This refers fo intense and Last minute studying., for example revising for a test the
night before. Also, known as massed. proctice.

Curse of knowledge - This is an example of a cognitive bias, where someone assumes that other
people know the things they do or that they hawe the background to grasp what is being discussed.

Curiosity gap - When there is a gap in our knowledge and we need to Jind the answer or
information to close that gap, owr curiosity is driving that.

Curriculum - This refers to the subjects, topics, content, skills and experiences that are taught in a
school.

Declarative memory, - A ba,p,a o} l,on,g term memoriy, also known as mphut IMeMOT. Inﬁorm,oh,on
recalled Lrom declarative Mmemory jrwolves conscious eflort fo brm;g, it to mind urlike pro,c,adunal

memory (see below).

Desirable difficulties - This is a term coined by Professor Robert A Bjork and Professor Elizabeth
Bjork. A desirable level of challenge and difficulty must be something that students can onvercome
with increased effort. The Goldilocks Principle’ - mwe don’t want tasks to be too zasy. too difficult
but instead desirably difficult! Distributed practice - This is when students do little amounts
rz,g,ularl)aL (Le. omhowadax&%orm,dﬂgﬁ) moppoﬁzdi',o a Lot all at once (ie. six hours in one
da).

Diﬁin’bui‘@dprud‘imten,d&bo bzmrzz#zctingprl,ongiﬁrmmmoném,dmd&o Jen,owna/szs,pammg,.
Direct instruction - In academic Literature there have heen mariouws dzguub.om and ini,arpn@toh,on/s

of direct instruction. To generalise, it is academic instruction that is led by the teacher in the
lassroom.

Dual Coding - Providing information in bwo different Jormats, eg mvisual aids and text, to he
tran#urzd i‘hrough two ,Ch#ﬂ'ﬂ\,t channels to IMRMOTY.

Dumin,g Krwg,erz#mt- T}uﬁmamg;umgbia&w}wzpmplzwiﬂ\lowabihh&mnoNUmm
ﬂnwabdxh& b,dxmvm,gﬂwms,d)\/mi‘o bzmrzmidhgmimdmpablzﬂwxﬂm%ammﬂng!

E#z,ot size - 1 his is most ,c,omm,onb& associated with the mork o{l Prog,e&sor J.ohn Hattie .and quike
simply measures the impact of educational initiatives on achievement and outcomes. Elaboration/

Elaborative interrogation - B,g, ha)\/,uvg, students ask themselves questions (e How? V\/hJaL? When?)
it encourages them fo think deeper and make connections to what they already krow.

Encoding - This is the act of processing information and this is the Jirst process o memory mhen

frying to learn new material. Ing,onmh,onnmd/aib ,b,ei:ramsgzrnz,d,s,o that it can be stored, then
Later retrieved.

14




Episodic memories - I we think back to .our omwn school days we have distinet personal memories,
these can incuude our Jirst day at school, performing in concerts, participating in sports days or
receining examination results. We can remember who mwe were with, what Jnapp,uw,d and. how we
Jelt. These are episodic memories.

Ewvidence - hased - This is an approach to pracice that Jocuses attention on empirical evidence in
progbs/sion,ai dw/sionlmkingandﬂ,oﬁ,on. Schools and. teachers offer. refer to themselves as
evidence based, as they base their classroom pracice and approaches on an evidence hase.

Enidence - informed - Similar to evidence-based but evidence-informed practice recognises that it
is more challenging to determine the circumstances and conditions where the evidence morks best.
IthMmemmquMogow cassrooms and contexts. F.or this
reason, 1 consider myself o be evidence-informed. rather than evidence- hased.

Extraneous Load - The third type of cognitive load according to Sweller (see intrinsic and germane
blow). This occurs when students .are exposed to irrelevant information that requires extra mental
processing, this is negative and Linked to the redundancy effect (see helow).

Forgetting Curse - Based on the work of German psychologist Hermann Ebbinghaus, where he was
able to llustrate how memory decays onver time. 1] we learn new information but dont attempt to
relearn or refresh that information then it can avery quickly be Jorgotten.

Formative ossesament - Thzuﬂno}}onmzmﬁmimto m,onitor/siudmtl,e,o,rmngand
progress in order to provide ongoing feedback, instructions and support.

Free recall - This is the act of retrieval practice without any scaffolding, support or prompts ( see
brain dump abonve as an example of this).

Germane load - This is the second type of cognitive Load according to Sweller ( the Jirst is
intrinsic, see helow). This is the PrOCRss where information becomes ,si,or;z,c[ml,on,g ferm memory
through tasks designed by the teacher to rehearse and repeat exposure to material.

Hawﬂwrmz#u‘i- Whmxpmplzmzimowzdmgﬁm&gormpznmmiandﬂwgattumpiiodmngz
their behamiowr hecause they are aware that they are heing studied and evaluated.

Interleaning - This is the mixing up of topics within a subject. Doing so helps students make
conneckions bzb«vwmtopxm,andﬂwmkhar,dzr about w}wtﬂwapprpprwte wah%m#rﬂwuimW

Lntrinsic Lload - According to Sweller, this is a type of cognitive load. and intrinsic refers fo the
mm\talzy,ori rWLdio wmd,e,r/stan,d,subdz,cimm T}wsi/a:m/s/sm%.

Kn,owlz,d,gzorgam/su— A document that is created to /supp,orii'mdwnsw\d/siudmbswiﬂxﬂm
m&mﬁaldmw&&ogam:ﬂu&mnmdudz@fﬁadﬁ, Adates, bermi;wl,o%, ,c,onczpbsw\dm,orz. The
aim is that a knowledge organiser provides a condensed but thorough oversiew.

Learning Objective/Intention/Outcome - They describe and explain what it is we wank the learners

i owr classroom to learn. ini‘nzr;s;a,»simx- Tmmgxndhodoguwﬂaﬁ}mrd&gprmtrmd
Pr,a,chmw\d/sp,a,czdouzr a,pzrmdo{l time.
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Long term memory - Long term memory is incredibly powerful in terms of how much information
can he stored (we do not know the limitations) and .also the duration too.

Low stakes - This refers to testing that is the opposite of high stakes - no or low pressure, no
JZ,orm,al g,raduxg ok ,sirbs,s#ul but instead )Lng,onml, rz,g,ulw' and. U\&oxd,o,blz

M.atthew effect - This concept refers to ﬂw;wombkd,an&g,apm,schoolﬁ. Or);girwlhé, ﬂwm,e/s/s,a;g,e
derives Lrom the Bible, gJo/s,p,d of Matthew, “For enriyone who has will more be ginen and. he will
hawve an abundance. But from the one who has not, even what he has will be taken away.” In an

educational context, Daniel Rigney wirote in his hook: The Matthew Effect, that “the word. rich will
get richer and the word poor will get poorer”.

M.assed Pra,ci'i/:,e - See cramming.
men& - How owr mind. stories and Organises in#ormah,on and XpRriences.

Mztomgmiion- Anawwm&andabihh&i‘o Uiﬁmll;&mruiorandwmmw%wzﬂunkmd
ﬂm,prog,rzxs/swzmke.

Multi- store model of memory - This is a model o] memory by Atkinson & Shiffrin (1968) where
they proposed memory consisted of three stores. The sensory register, where information is encoded
and passed on to the second store, short term memory. Finally, if information is rehearsed and
retained J:wa,on,c[ short term memory it is then stored in the lon;g, ferm memory.

Newroscience - Thzﬁiud)&ogthzbrmnandﬂ'\z NeIrNOUA /S)aJStUY\.

Neuwromuyth - When research and information about the brain/memory is misunderstood or not
communicated correctly eg learning styles.

New Thaoud, of Disuse - This refers fo the work of Progm/sor/sR. A. Bé‘ork & E. L. Béork (1994), i‘hwaL

suggesk there are bwo key measures of memory fsirm;gﬂm; storage /strzngih and retrieval strength -
Aee ,sbor,o,g,e /strzngih and retrieval ,strz,ngi'h

Peer review - A rigorous process where literabure, such as a research paper, is reviewed by experts
mﬂm/s,amzﬁuidbo U\/surz}u,ghur&wlméprwrib pubhmilon

P ractitioner research - This refers fo research carried. out b,g,pzoplz workingini‘hat /sp,e,u;u:#dd
m%ormxmplzimdmnsmndudingrzswd\mio z,dumhonmihz/sztbm%an,dmnthto}ﬂwm
classroom. This in contrast to Jull time academics that conduct research to then share with others
in that Jield.

Pro,oz,dur,almm,or,g,- A Wo{ll@n@,i@rmmﬂmn&ﬂwiwzwonada%baﬁm, without
mxmﬂoml%rmh&ng.ﬂwth,do bhecause we krnow it so well .and is linked to u)utom,a,ué.

deundan,o&z#zot- CDM%PMCWMJOMSWM, this occurs when students are
presented with extra information that is not relevant to their learning. This can also occur when
students are wxpo;szdio the/samzing,onmh,onm,di#zrﬂ\i %ormabaandmnouuloudﬂwirmﬂmr%,
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Jor example a powerpoint slide that contains icons that Linked to the subject content (something I
WQWNU%MOJQMWQPIMMWI).

Remote learning - Teaching and learning that takes places out of the physical classroom. This is
n,oiinm#ﬂ'mio aMmorkmMWWWMWWDMmWNMM
classroom.

Research summary - This is when a research paper or series of research papers, studies and/or
journals are summarised in one shorter and concise document.

Responsive feaching - Linked to Jormative assessment responsive feaching irwolves responding to
,sm,duwiﬁh%a/sbngwhom proNLdingiﬁu,db,adaﬂnd/supp,ortuuwiﬂxﬂmmi:o ﬁuppori,sm,dm,t
progress with their lmrmn,g,

Retrieval practice - The act of recalling information Irom long term memory in order to enhance
and improsve Long term memory. This is a teaching and learning strategy, not an assessment
ﬁtraiz%alﬂwughhighﬁtokmizﬁhngdommowzﬂ\QMOﬁrwﬂ.

Retrienval cues - Cues and prompts to aid retrieval and recall. The prompts can include images, key
termas or sentence starters. T}u/snwkmﬂmado#rztrmdmwtodo.

Retrieval strength - Retrieval strength refers to how accessible (or retrievable) information is, this
is taken Jrom the mwork of Bjork and Bjork ( see New Theory of Disuse).

Retrieval induced forgetting - Retrieval-induced forgetting is a memory phenomenon where
remembering specific information can lead to Jorgetting of other information in memory. T.o
combat this we simply ensure that all of the essential information we want students to remember
and not Jorget is tested regularly with retrieval practice.

Rosenshine s Prin,ci,plm o} Trnstruction - This is bhased. on the work ,oJl B.arak Rosenshine. Rosenshine
wirote about ten key principles that he argues underpin an effective approach to instruction in

Schema - This refers to how much we already know and how we explain the Links hebween them.

Semantic memory - Owr knowledge base or our own znud,d;opazdm of Jacks, information, words
,cmdmn,czpba melzdgzﬂwiRomzi&ﬂwmpitalo]l Ital%mwn,anh,c rruy memories of eating
gﬁloio at the Trevi Lountain as prs,odm

Semmebwels effect - The Semmebweis effect or reflex refers to the notion of rejecting or ignoring new
evidence or krnowledge hecause it goes against Jirm held beliels and current practices. Named so
after Hw\,g,ari,an D.octor I,gn,az Semmelweis who insisted that doctors wash their hands and hecome
more }wﬂu,c b@y,orz )Norking. with patients but uwfw.lh& £OMme i‘howght this ideas was absurd!

Short ferm memory - This refers to immediate memory where storage is Limited bhoth in terms of
capacity and duration. This term was more widely used hefore the introduction of the ‘mworking
mz,mon&’ concepk.

17




Storage Strength - Storage strength is how well learned something is, taken from the work of Bjork
and Bjork ( see New Theory of Disuse).

Spaced. practice - See distributed practice abone. Split attention effect - This can occur when
students hawe to refer to two different sources of. information simultaneously whilst learning
material. This adds extra Load to the already limited miorking memory.

Spoﬂig}d##zxi- Tmmwﬂwmg;uhwzbiﬂﬁw}wzmmidmlﬁb&mzoﬂwypmp&mmm
hehawiowr more than they likely do. In the classroom context this can prevent some students from

Success criteria - The criteria that we use to Wﬁﬁmdmmwmgﬂwzimdwxgﬂndmrw
PIOCRSS, as well to MMMW#IWMWW too.

Summative assessment - Thzai;no}mmim&mxsmﬂ&mio waluai'z,sm,dmil,aanung,aiﬂm
end o a unit, term, cowrse or year.

S)énd\romu/s Jrstruction - SM@MMWMWWW 1'411'/31',0 ,sh.wlﬂ\i'/s,alllmnwngai
the same time but not in the same place, Jor example a Zoom lesson where students are in different

Taesting efflect - This is the term used in academic literature swhen referring to the henefits of self-
iwsiing/rztrizual prachice. Due to i‘hznzg,oi’i,vz connotations associated viﬂxiwshn,g,an,dbmn,g}ugh
stakes the ferm retrieval proctice is more commonly used as it is intended to be a regular Low

TPACCK model - T developed the TPACCK model (R019), previously knomwn as the PCK model (1986)
then TPACK model (R007), from the mork of Arthur Schulman, Punya Mishra and Matthew J
Koehler. TPACCK explains how teachers need to howe strong knowledge and confidence in the

JZ,oll,owin,g Oreas; izx:h;wlo%, m,g,nih,vz science, content (,subd,ui m,abzn,al) and. p,e,da,g,o%

Tran/s;u' - Tmmihzapmmhonoglzornﬂiu#,onmhon, concepts or muaterials to a new/ dx#u‘mi
context, also kxwwna/aﬂmtran,syu‘ of lmnung

\/\/;orking memory, - Both short term and Nvorking memory refer o immediate MeMOriy, b,ung limited
in hoth duration and capacity; how much information can be held .and for how long. W.orking
mmwr)&izaaizrmmm,@db% Buddlm&and Hiidxmihm&bdiwzdﬂwmnmpiog /s}writ-i',efmmﬂmn&
was oo /sunplmh,c

Zeigarnik effect - Based .on the work of Russian psychologist Bluma Zeigarnik, this suggests thak
people fend to remember unfinished or incomplete tasks better than those completed. Students can be
reluctant to W\MMWMDNUWWMMMWMW%DrmWAMDrk
assignment. The Zeigarnik effect suggests that the key to overcoming this dread and
procrastination o simply jusk get started as it doesnt hawe to he completed all ak once.
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