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PSHE Policy

Our PSHE policy is informed by existing DfE guidance:

· Keeping Children Safe in Education (statutory guidance) 

· Respectful School Communities: Self Review and Signposting Tool (a tool to support a whole school approach that promotes respect and discipline) 

· Behaviour and Discipline in Schools (advice for schools, including advice for appropriate behaviour between pupils) 

· Equality Act 2010 and schools 

· SEND code of practice: 0 to 25 years (statutory guidance) 

· Alternative Provision (statutory guidance) 

· Mental Health and Behaviour in Schools (advice for schools) 

· Preventing and Tackling Bullying (advice for schools, including advice on cyberbullying) 

· Sexual violence and sexual harassment between children in schools (advice for schools) 

· The Equality and Human Rights Commission Advice and Guidance (provides advice on avoiding discrimination in a variety of educational contexts) 

· Promoting Fundamental British Values as part of SMSC in schools (guidance for maintained schools on promoting basic important British values as part of pupils’ spiritual, moral, social and cultural (SMSC) 

· SMSC requirements for independent schools (guidance for independent schools on how they should support pupils' spiritual, moral, social and cultural development). 

It is also aligned with the Church of England’s “A CHARTER FOR FAITH SENSITIVE AND INCLUSIVE RELATIONSHIPS EDUCATION, RELATIONSHIPS AND SEX EDUCATION (RSE) AND HEALTH EDUCATION (RSHE)” and draws on the advice given in the Church of England document ‘Valuing All God’s Children: Guidance for Church of England schools on challenging homophobic, biphobic and transphobic bullying’ (Church of England Education Office, second edition updated summer 2019).

The Jigsaw Programme is aligned to the PSHE Association Programmes of Study for PSHE.

1. What does our PSHE curriculum aim to achieve?

At Rainford CE we teach Personal, Social, Health Education as a whole-school approach to underpin children’s development as people and because we believe that this also supports their learning capacity. We use the Jigsaw programme. we value PSHE as one way to support children’s development as human beings, to enable them to understand and respect who they are, to empower them with a voice and to equip them for life and learning.
The Jigsaw Programme offers us a comprehensive, carefully thought-through Scheme of Work which brings consistency and progression to our children’s learning in this vital curriculum area.

The overview of the programme can be seen on the school website.
Jigsaw PSHE will support the development of the skills, attitudes, values and behaviour, which enable pupils to:

· Have a sense of purpose

· Value self and others

· Form relationships

· Make and act on informed decisions

· Communicate effectively

· Work with others

· Respond to challenge

· Be an active partner in their own learning

· Be active citizens within the local community

· Explore issues related to living in a democratic society

· Become healthy and fulfilled individuals

Our curriculum also supports the “Personal Development” and  “Behaviour and Attitude” aspects required under the Ofsted Inspection Framework, as well as significantly contributing to the school’s Safeguarding and Equality Duties, the Government’s British Values agenda and the SMSC (Spiritual, Moral, Social, Cultural) development opportunities provided for our children. 
2. How does the PSHE curriculum intent link to the whole school curriculum intent at Rainford CE?

Our whole school curriculum intent is to:
G: Develop our children’s spiritual and moral development

Every Jigsaw lesson from Early Years to Key Stage Two offers opportunities for children’s spiritual, moral, social and cultural (SMSC) development, and this is clearly mapped and balanced across each year group. Jigsaw is designed to provide structured opportunities in every lesson to practise and enhance the five skills associated with the emotional literacy (self-awareness, social skills, empathy, motivation and managing feelings). At Rainford CE, we believe that these opportunities are vital for children’s development, their understanding of themselves and others and in increasing their capacity to learn.
R: Develop our children’s learning behaviours
We believe how teaching pupils how to be mindful helps to address their emotional health and behaviour which can often act as a barrier to learning.

We encourage our pupils to: 
· be aware of their thoughts and feelings as they arise

· be able to focus their mind on what they choose to focus it on 

· aware of their thoughts and feelings that motivate and determine actions/responses/behaviours. If pupils are caught up in thoughts and feelings and are not aware of them as they happen, the responses that follow may not be under their control

· be aware of their thoughts and feelings as they arise and be taught and given opportunities to use interventions e.g. breathing (Calm Me) techniques, they can choose to regulate/ manage their thoughts and feelings by using these interventions.

· press the ‘pause’ button and consider whether to allow that chain of thought to continue or to change its direction, thus potentially choosing the response, action/ behaviour that will be motivated by it.
O: Develop our children’s learning
· Health Education in Jigsaw embraces not only physical health but has a strong focus on mental health and emotional literacy throughout, and empowers children to be aware of their own thoughts and feelings and know how to manage and regulate these 

· Subject-specific knowledge and vocabulary is developed through the consistent approach to each unit
W: Develop our children into positive and healthy citizens
Our PSHE curriculum helps to give pupils the knowledge, skills and understanding they need to lead confident, healthy, independent lives and to become informed, active, responsible citizens.  At Rainford C E, we want our children to learn to: 

· take responsible action

· take part in decision making on issues of significance to them and their community 

· meet and talk with people, including community leaders

· work with others

· consider social and moral dilemmas and issues

· express, explain and justify their views

· find information, using enquiry and research, and develop understanding of, and respect for, themselves and others.
3. How does our curriculum aim to address the local context?
3.1 Wide gap between disadvantaged and non-disadvantaged

One of the guiding principles of Jigsaw is its alignment to the United Nations Convention on the Rights of the Child (UNCRC), which is the most complete statement of children’s rights ever produced and is the most widely-ratified international human rights treaty in history (1992 in UK). The Rights Respecting Schools Award programme focuses this treaty in a more practical way for schools, by helping them to create safe and inspiring places to learn, and supports learning about their rights as under-18s. Jigsaw offers the next step here, as it teaches about rights explicitly within its unique and comprehensive PSHE lessons, most notably in the first unit of the school year called Being Me in My World. 
There are numerous themes that are threaded through the entire programme, which enable children, young people and adults to see how their learning is practical and can be life-long – and how safety underpins everything they learn, and how they are valuable unique human beings who deserve to be safe.

3.2 Predominantly white British community
Central to the ethos of our curriculum is the belief that we are all unique and that should be celebrated and enjoyed. World events have highlighted issues where this belief in equality may either not be shared or perhaps not passed on to our young people explicitly enough. We therefore see this as an opportunity to signpost the inherent response to racism within our curriculum. This will help teachers and children realise that they have a role to play in forming a better society for now and in the future. It can also support parents when the learning is discussed at home.

Our curriculum, Jigsaw, has been keeping a close eye on current world events and seeing the impact it is having on people's lives. The Jigsaw ethos is very focussed on valuing every child, including those who are new to the school or country for whatever reason. This is particularly pertinent now in the light of the Ukrainian war. We wanted to make some contribution to helping children and families feel welcome and included, but also to help children in schools understand how being a refugee may feel.
Our curriculum is also rooted in our locality, We cover community and responsibility within all the units of work. This includes learning about the different roles and responsibilities people have within our community. Many out of school experiences are linked to visiting the local area e.g. the village to look at how the community caters for its residents.  Our curriculum includes resources that will support pupils to appreciate and value the world around them and recognise that everyone can help take care of animals and the environment, even with the smallest and most basic of actions. They also provide an introduction to careers that help to protect the environment — helping to challenge early assumptions and gendered stereotypes about careers, including in STEM areas.
Below are additional lesson plans that are taught on the following important themes. During these lessons, links to events in the local area are included are used to personalise the content of the lessons. 
· Road and travel safety 

· Financial education

· Knife crime 

· Fire and fireworks 
· Sun and water safety 

4. What is our approach to long term planning and curriculum design in PSHE?
Our PSHE curriculum is a progressive and spiral scheme of learning. In planning the lessons, Jigsaw PSHE ensures that learning from previous years is revisited and extended, adding new concepts, knowledge and skills, year on year as appropriate. Reception to Year 4 follow their year group curriculum whereas Year 5 and Year 6 are currently on a mixed cycle for 4 of the units (autumn and spring units). In the summer term when the whole school follows delivers Relationships, Health and Sex Education, the units Relationships and Changing Me is taught in year groups rather than mixed classes. The whole school long term overview can be found on the school’s website. A more detailed medium-term plan is accessible to teachers providing clear end points, key vocabulary that must be taught for each unit and the sequence/ content of the lessons.  
At Rainford C E School we allocate 1 hour to PSHE each week in order to teach the PSHE knowledge and skills in a developmental and age-appropriate way. These explicit lessons are reinforced and enhanced in many ways: assemblies and collective worship, praise and reward system, Learning Charter, through relationships child to child, adult to child and adult to adult across the school. We aim to ‘live’ what is learnt and apply it to everyday situations in the school community. Class teachers deliver the weekly lessons to their own classes.

5. What does a typical unit of work look like in PSHE at Rainford CE?
Each unit starts with linking new learning to children’s prior knowledge so that they can place it into the bigger picture. This lesson is documented in pupil’s workbooks as a baseline assessment. Each end unit returns to this baseline information and pupils add any new learning showing the progress they have made within the unit. Our curriculum overview provides complete coverage of the National Curriculum attainment targets with clear end points to be achieved within each unit of work.
Jigsaw covers all areas of PSHE for the primary phase including statutory Relationships and Health Education. The table below gives the learning theme of each of the six Puzzles (units) and these are taught across the school; the learning deepens and broadens every year. 

	Term
	Puzzle (Unit)
	Content

	Autumn 1:
	Being Me in My World
	Includes understanding my own identity and how I fit well in the class, school and global community. Jigsaw Charter established.

	Autumn 2:
	Celebrating Difference
	Includes anti-bullying (cyber and homophobic bullying included) and understanding 

	Spring 1:
	Dreams and Goals
	Includes goal-setting, aspirations, who do I want to become and what would I like to do for work and to contribute to society

	Spring 2:
	Healthy Me
	Includes drugs and alcohol education, self-esteem and confidence as well as healthy lifestyle choices, sleep, nutrition, rest and exercise

	Summer 1:
	Relationships
	Includes understanding friendship, family and other relationships, conflict resolution and communication skills, bereavement and loss

	Summer 2:
	Changing Me
	Includes Relationships and Sex Education in the context of coping positively with change


In every unit, there are opportunities for: 
· reading high-quality, age-appropriate texts

· revision of prior learning to ensure clear links and connections are made

· exploring real, high-quality PSHE resources and video clips
· oracy, including but not limited to, debates, discussions, and presentations of findings

· child-led exploration

· presenting learning in a variety of ways

· opportunities to learn and practise new vocabulary as well as to embed understanding of vocabulary already learned

· real-life links to children’s own experiences (where appropriate)

· links to our locality (where appropriate)
· self-evaluation of learning

· a combination of independent, paired and group work activities

· new learning is introduced in a way that does not stimulate cognitive overload e.g. broken into small chunks, focus on key knowledge, uses quality first teaching approaches.

6. What does a typical PSHE lesson look like at Rainford CE? 
There are 6 sections of each lesson. Each section has a unique heading. Using these child-centred headings for the sections of each lesson is very significant as it encourages teachers to see their pupils as whole children who want and deserve to learn.
Connect Us - This is a game or activity designed to be fun and inclusive and to build and maximise social skills. ‘Connect us’ engenders positive relationships and enhances collaborative learning. It sets the atmosphere at the beginning of each Jigsaw Piece and can be used again at the end should the teacher feel the atmosphere needs to be lifted after some deep work during the lesson.

Calm Me - This section of the Piece helps children gain awareness of the activity in their minds, relaxing them and quietening their thoughts and emotions to a place of optimum learning capacity. This will also engender a peaceful atmosphere within the classroom. It may well take a number of sessions before children can do this successfully, as many children live in continually noisy and hectic environments. It is an invaluable life skill which also enhances reflection and spiritual development. This underpins the mindful approach advocated in Jigsaw (See ‘mindfulness’ above)

Open my Mind - The Reticular Activating System of the brain filters the many stimuli entering the child’s mind at any given time. It is designed only to allow in that which is significant. Therefore, it is important to engage this system with the most important aspects of learning intended for each Piece (lesson). If we do this well, it will enable children to filter out activity around them not significant to this learning intention, thereby improving concentration and learning.

Tell Me or Show Me - This section of the Piece (lesson) is used to introduce new information, concepts and skills, using a range of teaching approaches and activities.

Let Me Learn - Following Piaget’s learning model, after receiving new information/concepts, children need to manipulate, use, and play with that new information in order for it to make sense to them and for them to ‘accommodate’ it into their existing learning.

Help Me Reflect -Throughout Jigsaw, children are encouraged to reflect on their learning experiences and their progress. By reflecting, children can process and evaluate what they have learnt, which enables them to consolidate and apply their learning. They are also asked to stop and become aware of their thoughts and feelings in any given moment in Pause Points  thus developing their mindfulness.

Closure - Each Piece needs safe closure. This will always include the teacher praising the children for their effort, positive attitude and achievement, as well as giving one or two sentences to summarise the key learning points for the children.

7. What does a typical PSHE book look like at Rainford CE?

Each child has a PSHE workbook that can be used during lessons to document their learning. There is no requirement to complete written work for every lesson. When completing work in their workbooks, clear expectations of the following non-negotiables for each unit of work must be followed:
· Jigsaw Journal cover 

· Knowledge Organiser

· Presentation policy followed for all lessons with LO linked to skill. 
· Learning presented in a variety of ways throughout the unit- not just written explanations.

· End of unit opportunities to add new learning to baseline activity 
· All lessons marked with an A/PA/FW. Additional feedback and comments clearly visible, in accordance with Feedback policy.
As well as pupil workbooks, each class has a class scrap book where evidence of lessons can be added e.g. photographs, pupil voice from discussions, artwork. PSHE is not limited to the 1-hour lesson each week and we recognise that so much of what we do at Rainford C E in terms of personal development links to this subject. Evidence of extra activities and experiences as such can also be added to the scrap book.  

8. How do we ensure that children ‘know more and remember more’ in PSHE?  

Rather than pupils learning disconnected facts, staff at Rainford CE are driven to provide a curriculum where pupils know more and remember more. Pupils remember, long term, the essential subject content needed for subsequent learning; teachers know the essential components of learning; teachers emphasise these essential components; and teachers check for misconceptions and gaps. We have implemented the following to ensure all of our non-core curriculum achieves this:

8.1 Within a unit of work

· Knowledge organisers- every PSHE unit has a specific knowledge organiser that is stuck in pupils’ books at the start of every PSHE unit so that they can be referred to during lessons They are used to recap learning from the previous lessons

· main points from the lesson are fed back by pupils, noted down and saved so pupils can refer to them
· use a digital camera to capture the stages of an activity, a class debate or discussion, or the sights of a visit for future reference
· The meaningfulness and familiarity of the material is increased

· The amount of material to be remembered is reduced. Repeat or display important information

· New learning fits into the framework of what the pupil already knows

· Encourage pupils to develop their own strategies, eg an agreed approach to asking for help, rehearsal, note-taking, use of longterm memory, and place-keeping and organisational strategies.
8.2 Across units of work

Subject-specific vocabulary- PSHE vocabulary has been mapped out across the school to ensure development and repetition of key vocabulary. When vocabulary was chosen, the subject leader used the following grouping system:
Tier 1- general words used in every day speech which are already familiar to the majority of students 

Tier 2- high-frequency words found in different subjects which are not used in every day speech 

Tier 3- low-frequency words which are specific to a particular subject e.g. 
We have purposefully chosen to focus our curriculum around Tier 2 vocabulary so that pupils can recognise, understand and use it across the curriculum. Moreover, understanding of such vocabulary will enable our pupils to grow into mature language users, support comprehension, prepare them for further education.

Our chosen Tier 2 vocabulary is clearly documented in a PSHE vocabulary map (See Appendix 1) and in the PSHE medium term planning. To ensure adequate exposure and repetition of vocabulary, all lesson plans, knowledge organisers and PowerPoints include vocabulary from this list. Vocabulary for each unit is also displayed on PSHE working walls. Furthermore, vocabulary is repeated across their primary education so that pupils are given the opportunity to revise and further retain it.
9. How do we meet the needs of all pupils, particularly disadvantaged pupils and SEND pupils, within our PSHE curriculum?
Across all of our curriculum subjects, we are passionate that every child achieves the same learning objective within a lesson. Tasks and pedagogies are carefully chosen and scaffolded so that all children can achieve the intended learning. Some examples of how PSHE pedagogy can be scaffolded are: 
· Modelling outcomes- providing examples of expected tasks
· Thinking aloud- teacher verbalising their thought process as they demonstrate 

· Checklist- a visual prompt of small steps to help a child succeed

· Talk time- allowing pupils adequate time to talk through learning with their peers

· Visual aids- use of videos, photographs, timelines, graphs, diagrams etc for teaching and also as a means of pupils presenting their learning

· Activate prior knowledge- make connections to skills which pupils have already learned
· Provide word banks, sentence starters, sentence structures to support written tasks

· Graphic organisers- mind maps, venn diagrams, flow charts, concept maps etc can be used to present learning in a small chunk or as a method for children presenting their learning
At the heart of our inclusive PSHE curriculum is the belief that PSHE lessons should be fun! To remove barriers and to increase engagement, we encourage pupils to present their learning in a variety of ways. Not every lesson requires a formal written representation of learning 
9.1 Disadvantaged pupils

SLT and the subject leader continually monitor the progress of vulnerable groups to ensure adequate progress through discussions with class teachers. These monitoring discussions look at a range of factors such as classroom organisation, teaching materials, teaching style, and differentiation so that we can make adjustments to enable each child to learn more effectively. Ongoing assessment for learning and summative assessment allows us to consider each child’s attainment and progress against expectations. This ensures that our teaching is matched to the child’s needs. 

9.2 SEND pupils

If a child is on the SEND register, they will also have a Helping Hands Plan which, where appropriate, may include specific targets, strategies, and intervention programmes to support them in accessing and progressing within our curriculum.

Planning for pupils with SEN and/or disabilities is part of the planning that our teachers do for all pupils, rather than a separate activity. Adaptations may be made to the learning objectives and approaches teachers use in lessons to remove barriers for pupils with SEN and/or disabilities. Any personal targets SEND pupil may have will inform this planning. At times it may be appropriate to plan smaller steps to achieve the learning objective or provide additional resources. Our teachers think carefully about the questions they ask different groups and individuals and may adapt the way in which they check that pupils understand. Some pupils with SEN and/or disabilities will show they understand in different ways from their peers, so we always look for a range of opportunities for pupils to demonstrate what they know and can do.
9.3 More able pupils

At Rainford CE, we are passionate about enabling all children to flourish therefore we do not set “challenges” for specific children nor do we presume which children will be “greater depth” in a certain lesson. Instead, we ensure that our curriculum design promotes depth of subject understanding rather than breadth of introducing more facts. Instead of accelerating through new content, those pupils who grasp concepts quickly are challenged with rich and sophisticated problems within the topic. Through targeted staff CPD, all teaching staff are confident in challenging learners to link learning to a bigger picture, to explain their learning in a different way or to extend their thinking.
10. How do we assess PSHE at Rainford CE?
Assessing children's learning is vital to inform their next steps. A full assessment process is embedded in the Jigsaw program including a set of attainment descriptors for every year group and assessment activities to involve children in the process. 
Children will produce a variety of work in the six Jigsaw lessons that make up each unit of work (Puzzle). Much of this will be verbal, and some of it written. Within Jigsaw Primary materials there are summative assessment activity in Piece 6 (last lesson of the unit) As well as this summative assessment, teachers use a combination of their own observations/notes, children’s work in their jigsaw journals, to track pupil progress across the year. This ultimately builds into a record of each child’s learning in PSHE. 
Jigsaw does not encourage teachers to mark or ‘grade’ student’s work, but instead give positive written and/or verbal feedback that indicates what the pupil has done well, and a suggestion for development. 
Target tracker is used to collect summative assessment of the children half termly. This data is analysed by the subject leader at three points of the year.
11. How do we monitor PSHE at Rainford CE?
The subject leader will take part in the following monitoring activities: work scrutiny, pupil voice, deep dives, and some lesson observations.  Data is also analysed at the end of each term (3 points in the year). 
12. How do we ensure that all staff, leaders and governors have a common, up-to-date understanding of our PSHE curriculum?
Jigsaw is understood and valued by staff and leadership, including how it contributes to whole-school     development and raising standards, how it enhances the culture and ethos of the school and helps evidence key agendas such as safeguarding, Personal Development and Well-being, pupil mental health, etc.
13. What does PSHE look like in EYFS at Rainford CE?

We believe that very young children are intrinsically curious, questioning and spiritual, and can, with well-planned teaching and learning opportunities, gain knowledge, skills and experience that support their ongoing development. Our EYFS also follow the Jigsaw curriculum. 

The layout of lesson plans for Early Years is different (more simplified) to the rest of the age 5+ lesson planning. There are two sets of materials:

1. Foundation 1 (Nursery and pre-school, 3-4 year olds)

2. Foundation 2 (Reception, 4-5 year olds).

In each of these there are six Puzzles, one for each half-term through the school year. The Puzzles follow the same theme for F1 and F2 but are differentiated for the age/stage of the children. Teachers and EYFS practitioners are, of course, welcome to mix and match sessions from F1 and F2 to best suit the needs of their children.

The statutory framework for the Early Years Foundation Stage (EYFS DfE 2021, England) rests on four guiding principles:

1. every child is a unique child, who is constantly learning and can be resilient, capable, confident and self-assured;

2. children learn to be strong and independent through positive relationships;

3. children learn and develop well in enabling environments with teaching and support from adults, who respond to their individual interests and needs and help them to build their learning over time. Children benefit from a strong partnership between practitioners and parents and/or carers. (See “the
characteristics of effective teaching and learning” below)

4. importance of learning and development. Children develop and learn at different rates. The framework covers the education and care of all children in early years provision, including children with special educational needs and disabilities (SEND)


Jigsaw PSHE contributes to most of the areas of learning, particularly when a goal or challenge is chosen for or by the children, however, the most significant are

· personal, social and emotional development

· communication and language

· understanding the world.

The numerous contributions to Physical Development have also been noted, as has the contribution the Jigsaw songs and use of music can make to the Expressive Arts and Design area. 
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